
Instructional Learning Walk (ILW) Quick Guide & Indicators 
Purpose: Study a defined slice of learning to gather usable, low-inference evidence rather than judgments. Look for patterns that 

show how students access grade-level work using supports that maintain, rather than reduce, the challenge. 
 

1.​ Set the Focus 
a.​ Select the slice: one standard, routine, or a 10–15 minute block. 
b.​ Clarify the grade-level expectation for that moment. 
c.​ Assign roles: all gather evidence; one person serves as the hall-huddle scribe. 
d.​ Timing: 5–8 minutes per room → 3-minute hall huddle → full debrief later.​

 
2.​ Observation Norms 

a.​ Non-evaluative stance: study the learning, not the teacher. 
b.​ Low-inference notes: task, talk, work, and supports. 
c.​ Look for patterns across rooms rather than judging individuals. 
d.​ Attend to equity: notice where a separate pathway replaces the core task.​

 
3.​ Evidence to Collect (Low-Inference) 

a.​ Task 
●​ What exactly are students being asked to do? 
●​ Copy or photograph the prompt. 
●​ Is the task at or near grade level? Yes / No / Unsure 

b.​ Talk 
●​ Capture 2–3 short student quotes. 
●​ Estimate the student-teacher talk ratio. 

c.​ Work 
●​ Collect one sample of visible thinking (no names). 
●​ Estimate the student–teacher talk ratio.​

 
4.​ Supports 

a.​ Check what is present: 
●​ sentence frames 
●​ visuals 
●​ vocabulary preview 
●​ partner/trio talk 
●​ chunked text 
●​ manipulatives 
●​ modeled example 
●​ assistive technology 
●​ other: ____________​

 
5.​ Mark the support action: 

a.​ enabling access 
b.​ replacing thinking 
c.​ mixed/unclear​

 
6.​ Quick Room-by-Room Tally 

a.​ For each room, track: 
●​ percent of students attempting the grade-level task 
●​ student-teacher talk ratio 
●​ one enabling support 
●​ one barrier 
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7.​ Three-Minute Hall Huddle - Purpose: capture the shared pattern and one actionable move without 
debate. 

a.​ In three minutes: 
●​ Name the pattern (one neutral sentence). 
●​ Identify two moves to scale (supports or routines that enabled access). 
●​ Name one concrete barrier (e.g., support replaced thinking during the core task). 
●​ Propose an on-ramp to test (a small support that helps students enter the task). 
●​ Decide the next step: who will try what, by when, and how the impact will be 

checked.​
 

8.​ Guiding Questions for Today’s ILW 
a.​ How can we ensure access to the core task while maintaining its challenge? 
b.​ What support would enable these students to complete one part of the task as written? 
c.​ Who is doing most of the thinking, students or adults?​

 
9.​ Access & Expectations Check 

a.​ Same learning target for all; supports vary by need. 
b.​ Supports must preserve demand (e.g., by requiring evidence). 
c.​ Participation in core routines is not a permanent pull-out. 
d.​ Foundational skill time is scheduled or integrated; it feeds the core task. 
e.​ Note briefly: who is doing the majority of the thinking?​

 
10.​Language Stems (for Non-Judgmental Notes) 

a.​ I observed… “Students said…, the prompt asked…, the scaffold in use was…” 
b.​ I heard… “Teacher said…, peers asked…, student said…” 
c.​ I wonder… “What support would make it possible for these students to attempt one small 

part of the core task?” 
d.​ What would make it possible…? “For them to enter the talk, draft one sentence, or use one 

piece of evidence today?”​
 

11.​Optional PLC Documentation Snippet 
a.​ Paste into PLC or team notes: 

●​ Focus: the slice you studied (e.g., “argument writing, Grade 5”). 
●​ Pattern seen: neutral, one-sentence description (e.g., “By Room 3, support operated 

as a separate pathway from the writing task.”). 
●​ Moves to scale: two concrete practices (e.g., “sentence frames posted,” “3-minute 

vocabulary preview”). 
●​ Next step: owner, action, and by when (e.g., “ELA team will pilot 5-minute text talks 

by Oct 15”). 
●​ How we will check impact: what to count or capture next time (e.g., “percent 

attempting core task, two quotes of student talk”). 
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